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EDITOR’S
NOTE

When I went to school, I took
classes designed to prepare me for
college.

When my mother went to school,
she took shorthand, a class aimed at
helping girls get secretarial jobs
after high school.

And when my grandmother went
to school, she learned her three Rs
and quit after eighth grade, fully
prepared to run a household and
raise children.

Three generations of women had
three very different educational
experiences. Schools do adapt to
our world. But when the pace of
change jumps to light speed, how
do schools keep up? How do school
board members provide a vision
and resources for students to
succeed in a world that is not only
different, but fast

MSBA is probing that challenge
with the 2007 Summer Seminar.
“The World is Fast: Preparing
Students for a Changing World”
takes place Aug. 16-17 at the
Sheraton Bloomington. Pre-seminar
sessions are Aug. 15. We hope to
give you insight and ideas about
public school leadership during
changing times.

Go to MSBA’s Web site for details
at www.mnmsba.org. We hope to
see you there!

Shelley Tougas
Editor

Phone: 800-324-4459

E-mail: stougas@mnmsba.org
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Quotes of Note captures some of the more interesting statements
MSBA staff have read in local, state and national publications.

Achievement
“Success may be a
choice, but itis a
choice that our
community and recent
graduates support.
Our community has
chosen to focus on our
children, and the
results are phenomenal

achievement.”
Minnetonka School Board

chairperson Judy Erdahl

Funding

“Education in Minnesota
is on a track to fail,
because we taxpayers
are not living up to our
obligation to the

students.”
Albert Lea School Board
member Sally Ehrhardt

Farewell

“Friday afternoon,
when | put the keys on
the desk and turn the
lights out for the last
time, I'm going to go
out smiling. I'm going
to feel really good

about it.”
Rochester Supt. Jerry
Williams on retiring after 20

years in Rochester

All-Day, Every-Pay Kindergarten
“| think even board members that voted
against it think all-day kindergarten is good for
the district. The question is the ramifications it
has in the future with our funding.”

Stewartville Supt. David Thompson, commenting on

a split board vote to start all-day kindergarten

Testing

“If you think [the writing GRAD test] is a
concern, wait until we have the 11th-
graders taking the graduation test in math
in two years. That's one that every school in
the state is worried about—because there's

virtually no time to do remediation.”
Worthington High School Principal Scott Backer,
commenting on high-stakes 9th grade GRAD

writing test

Qur Future

"Today nations are building for competition
more than war. The challenge for full national
participation in the world of tomorrow is
vested in their most important strategic

capital, the education of their citizens.”
Anoka-Hennepin Supt. Roger Giroux

Retirement Perspective

“We have a lot more testing at both the
state level as well as testing that is used to
deal with accountability at the federal level.
There is a lot more federal oversight and
intrusion, | would argue, than there was

when | started.”
Outgoing Education Minnesota President Judy
Schaubach on changes in education since she led

the teachers union in 1994



STRAIGHT TALK

STATE MAKES BABY STEPS ON SPECIAL EDUCATION

Bob Meeks,
MSBA Executive Director

The problems
surrounding
special education
funding aren’t
new, but they’re
growing in

magnitude.

The 2007 Legislative Session will not be
celebrated as the year for schools in
terms of funding. With no new revenue
in the state’s coffers, schools couldn’t
regain the financial ground lost during
the state’s budget crisis and receive an
inflationary increase for the next
biennium and launch new programs
like all-day every-day kindergarten.

But lawmakers did accomplish a
significant feat: They started to plug
the state’s special education shortfall.
The state is increasing revenue by $140
million in 2008 and $178 million in
2009, as well as boosting excess-cost
revenue by $9 million over two years
and switching to current-year
reimbursements.

Is it enough? Not even close. The
state’s shortfall is $500 million a year.
Still, the new funding begins to address
the problem and signals that lawmakers
understand that every day in schools
across Minnesota, school boards are
forced to take money from Peter’s
classroom to pay for Paul’s services.

MSBA and the Alliance for Student
Achievement, a coalition of
Minnesota’s major education groups,
fought hard this year for special
education funding and honest
budgeting. It’s smoke-and-mirrors
budgeting to put money on the regular
classroom formula when lawmakers
know every single dollar must be
diverted to special education.

The problems surrounding special
education funding aren’t new, but
they’re growing in magnitude. A few
years ago, the state capped special

education funding to help balance the
budget. Since then, the state has been
paying districts between 52 cents and
79 cents for every dollar it had
promised. Meanwhile, the special
education population is growing, and
their needs are more expensive than
ever.

The special education shortfall is also
stifling new initiatives. Leaders on both
sides of the aisle have bold ideas for
increasing rigor and boosting
achievement. But we simply can’t
create new programs until we fix the
core program. It makes no sense to
paint a house when the foundation is
crumbling.

Of course, we also have a long way to
go at the national level. Federal
lawmakers continue to disregard their
promise to pay 40 percent of special
education costs. We have to rally
parents to advocate at the federal level,
not just in St. Paul.

Special education services are both
mandatory and necessary. These
children deserve appropriate services
so they can develop to their full
potential and contribute to our society.
Those services, however, shouldn’t
come at the expense of other children.

For years, school leaders have struggled
with the issue of special education
because of its potential to pit parent
against parent, student against student.
The fact is, Minnesota has a moral
obligation to meet the needs of all our
students.

Jury/Aucust 2007 5



We need to

Dennis Halverson

MSBA President

deliver our

messages with
straight talk
whether we’re
pumping gas,
buying groceries

or hitting golf

balls.
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PRESIDENT’S COLUMN

COMMUNICATION OBJECTIVE: JusT TALK

As board members evolve from novice
to veteran, our vocabulary slowly
changes. We learn the education
industry’s jargon and acronyms. If
you’re not careful, you might find
yourself talking publicly about your
district like this:

Our MCA II scores show we met APY under
NCLB in all our subgroups, including ELL
and students with IEPs. Weve also been
successful in our strategic planning process,
which included a new vision statement for
the board and, on the administrative side,
goals for implementing GASB 45 and
reducing paperwork burdens associated with
403(b)/457 deposits.

That’s no way to build public
understanding and community
support.

The public seems willing to tolerate
jargon from some professions. Doctors
can diagnose you with acute rhinitis
(stuffy nose), a computer technician
can give you a domain name (Web site)
or a legislative staffer can talk about a
bill’s official engrossment (a bill with
all the changes rolled into it). Nobody
blinks.

Not so with schools. Jargon and our
slew of acronyms create a
condescending tone and breed
suspicion. With today’s tight budgets
and complex education issues, we need
an environment of trust and
cooperation to survive.

Schools involve the two things people
cherish most: Their children and their
wallets. That passion is combined with
perceived expertise. After all, whether
you’re a high school dropout or a
philosopher with a doctorate, you're an
expert on public schools simply
because you spent a portion of your life
in them.

That’s why school board members need
to serve an important role as
translators. We translate the needs and
concerns of our community to the
people in the education trenches, and
we translate the story of public schools
back to the community. We have the
ability to build bridges or create
divisions depending on how we
communicate.

I want to see us drop the vision-
statement language and tell people in
plain English what we’re trying to
accomplish, what stands in our way and
how community members can help
overcome the obstacles. We need to tell
stories and connect with hearts, not just
recite facts to sway minds. And we can’t
wait for formal board meetings or an
interview with the local paper to do it.
We need to deliver our messages with
straight talk whether we’re pumping
gas, buying groceries or hitting golf
balls.

It’s critical to think about the words we
choose and our audience. You can talk
to teachers about assessments, but in
the non-school world, that usually
means tests. You can talk to
administrators about the special
education cross subsidy, but the
majority of your neighbors will better
relate to the terms “promised funding
that’s never been paid.”

Try to have at least one conversation
every day where you serve as a
translator. It’s an important part of
our jobs on the board. We need to
think about what to say and how we
say it—ASAP.



Jeremy VanHoecke, Sr. High, Pipestone Area School

KF&D

Providing Legal Services With an Emphasis in Education,
Labor and Employment Law Since 1947

JAMES E. KNUTSON
JosePH E. FLYNN
THOMAS S. DEANS
PATRICK J. FLYNN
STEPHEN M. KNUTSON
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651-222-2811  Fax: 651-225-0600

www.kfdmn.com

e Employment and Personnel Matters e Special Education
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e Administrative Proceedings e Litigation and Appeals

¢ Mediation and Arbitration ¢ School District Elections
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our firm has represented school districts in cases that have formed the basis of the law
applicable to school districts up to the present day.
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Are Gifted Children
Being Left Behind’

Deciding

i 1 i _‘. Ay h e ¢ oﬂ d’

' - 4 The 2007 education finance package
approved by the Legislature includes
two significant changes for gifted and
talented programs—an increase in
funding and a policy change that
directs all districts to put in place

procedures for academic acceleration
to serve gifted students.

State statute does not tell districts how
to define “gifted and talented,” nor
does the state mandate that districts use
specific measurements to identify gifted
students. However, the new law does
require districts to assess students’
readiness for acceleration and to match
curriculum to students’ needs.

Minnesota is not alone in its lack

of a uniform statewide T, .

process to identify gifted ‘ \
students. Twenty-eight states o
allow districts to set their own

identification guidelines,

according to Jane

Clarenbach of the

National Association for

Jessica Carstensen, Sr. High, - o7] 51
Pipestone Area School Gifted Children.

In the northern suburbs of the Twin Cities, the Lighthouse Program allows gifted and '
talented students to go to school someplace where their needs are the focus, where
the speed and style in which they learn are the rule and not the exception, and where L
they will be challenged and excited, not bored and discouraged. ‘ '

students with their intellectual peers, rather than dividing them by grade level, and

greatly accelerating the pace of instruction. The program centers on a problem-based

learning model, requiring students to work on solving real-life problems by completing projects
that send them into the real world.

The Spring Lake Park Schools project follows a school-within-a-school model, grouping ’
Nick Healy

“It’s tapping into the nature of these kids; it’s breaking the mold,” said Bill Keilty, an educator
of more than 30 years who directs the Lighthouse Program and serves as legislative liaison and
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executive board member for Minnesota Educators of the
Gifted and Talented.

Created in 2003, the Lighthouse Program now serves about
25 students ages 9 to 17. That may seem like a small
number in the grand scheme of things, but the program
represents success in the No Child Left Behind-era of
education for gifted and talented students. It has developed
during a time when many parents, administrators, and
teachers are increasingly concerned about the fate of gifted
students when districts must focus more of their energies
and resources on struggling students.

“Gifted kids are paying the price in the effort to bring all
students up,” Keilty said. “None of us in the field will deny
those kids in the lowest quartile, but we’re not seeing gains
as we should with the gifted kids.”

Back in 2001, there was general consensus nationwide that
something needed to be done about the “overwhelming
problem of low-performing students,” said Jane
Clarenbach, director of public education and affiliate
relations for the National Association for Gifted Children.
When President Bush’s answer to this problem—the NCLB
program—won congressional approval, it began a sea of
change in public education, increasing schools’ focus on
struggling students and threatening financial penalties for
schools where these students failed to show
adequate progress.

“The goal wasn’t the problem,”
- Clarenbach said. “It’s the accountability
provisions that create the problem for gifted
children. Only below-proficient
children ‘count’ under NCLB.
It’s their performance being
measured, and we all know
that what is counted gets
attention.”

Advocates for gifted
students were among
those who predicted a
narrowing of curriculum
under NCLB—because of
measurements focused
on specific
disciplines—and that
programs for gifted
students, along with
music and art, would be among the
most likely budget items to get
squeezed out. And in Minnesota,
some districts soon began to
scale back, reconfigure, or
simply eliminate their gifted
and talented programs. The
changes affected large,
property-rich suburban
districts, smaller rural
districts, and everyone in

Bo Johnson, Sr. High, Pipestone Area School

between. While local
school boards and
administrators may not
have favored these
funding shifts,
they found
themselves

with few

options.

Faith Tinklenberg, Sr. High, Pipestone Area School

“I suspect
that many
school
board L
members f
are l,
concerned _} ]
that the J
punitive nature

of NCLB forces some
difficult choices for
districts,” Clarenbach said.
“It seems that all non-
mandatory programs,
including gifted education,
are at risk as resources have
been shifted to address
NCLB’s demands.”

f

!

Advocates paint a gloomy picture
for gifted students in schools without
programs catering to them. Having mastered as much as 50
percent of the content before the academic year has
started, these students often bide time in regular classrooms
with teachers not specifically trained to serve them. They
may become bored and disengaged. They may miss the
chance to develop skills and attitudes that will allow them
to succeed in the most challenging college programs. Yet
some people believe gifted students will rise on their own,
despite evidence to the contrary.

“Unfortunately, that myth permeates all levels of
policymaking,” Clarenbach said. “There are local school
district leaders who don’t see gifted students as having
needs.”

In recent years, however, the tide has begun to change in
Minnesota, said Wendy Behrens, gifted and talented
education specialist for the Minnesota Department of
Education. In 2005, the omnibus education funding bill
approved by the Legislature included $4 per pupil unit
specifically marked for gifted and talented education.
Supporters tout this measure as a major step forward for
gifted and talented programs—the first time in many years
that lawmakers had seen fit to specifically designate such
funding, rather than rolling it into general formula dollars.

“The funding was the result of the advocacy of parents and

educators, in particular, in response to NCLB,” Behrens

said. “A lot of folks were very concerned about what was
Continued on page 10

Jury/August 2007 9



Ao
S
o=
=5
S
85
",_.:—I
(n &N
.5

Q
<00

Continued from page 9

happening to gifted kids. ... There is a very strong
desire among educators to do the right thing.
Educators do not want to hold these students back.”

The 2006 Legislature increased gifted and talented
funding to $9 per pupil unit, and earlier this year,
lawmakers passed a funding package that moved the
amount to $12 per pupil unit. The money can be used
to identify gifted students, to pay for programs and
personnel for gifted education, and for staff
development.

After the initial funding squeeze under NCLB
diminished gifted and talented programs statewide,
Behrens describes an “out of the ashes” change more
recently, with new programs popping up and growth
in existing programs. In the metro area, school choice
fosters a competitive environment where districts can
use gifted and talented programs to draw students—
accompanied by their state dollars—across district
lines. Elsewhere, districts have been able to use the
new state funding to provide staff development
opportunities focused on better serving gifted and
talented students. These changes have taken place in
all regions, from Barnum to Lake City and from
Lakeville to Alexandria.

“There is no other state that I know of that has seen
three years of increased funding,” Behrens said.
“Having said that, there are many states that fund at a
higher level.”

While acknowledging momentum has been building
behind gifted and talented education in Minnesota,
Keilty has continued lobbying for more resources and
for language in the law that assures the money will be
used to better serve gifted students.

“One of the things we’ve consistently heard from our
members is that the money is not being spent or that
districts are supplanting existing funding (for gifted
and talented programs) and using that money
elsewhere,” he said.

Some may be disappointed that state funds have not
resulted in dramatic changes in local programs, but
Behrens maintains that the net gain for gifted and
talented programs is significant.

“The state funding has freed up some dollars for other
programs, but more importantly, the funding has
stabilized gifted and talented programs,” she said. “In
other words, gifted and talented programs are no

10 MSBA JOURNAL

longer solely dependent on the general budget. The
importance of this distinction cannot be
underestimated.”

Among advocates for the gifted students, the fact that
the conversation in Minnesota and other states has
turned to more than just struggling learners is a vital
step. And while efforts like the Lighthouse Program in
Spring Lake Park are important successes, Clarenbach
maintains that gifted education need not be so
dramatic. With the right kind of support, teachers can
reach out to gifted students in the regular classroom.

“Most of the strategies used to accelerate students
and/or curriculum are low-cost strategies, although
they require some personnel to be trained in gifted
education,” she said. “What’s most important is a
commitment from the school board that all students
learn something new every day. Creative educators can
take it from there.”

Nick Healy is a freelance writer from Mankato, Minnesota.

Educators of

Gifted Students
to Gather

This fall, educators and advocates for the
gifted and talented from around the
country will gather in the place where all
the children are above average. The
National Association for Gifted Children
will hold its annual convention Nov. 7-11 in
Minneapolis.

The event, which will be held at the

Minneapolis Convention Center, aims to
help attendees understand the academic
and emotional needs of gifted kids; to
explain the latest research; and to provide
assistance with policies, classroom strategies,
and even lesson plans to better serve gifted
students.

Education Commissioner Alice Seagren will
meet with superintendents from across the
state during the convention, and the
keynote address will, of course, be delivered
by Garrison Keillor, the man whose weekly
radio broadcasts reinforce his state’s
reputation for giftedness.




You need guidance.

_R_ _R_ _\\/_[ We give direction.

Ratwik, Roszak & Maloney, P.A.

Celebrating 20 Years of Service to Schools.

Focusing on all areas of School Law

Labor Negotiations and Employment Law
School Business Affairs * Special Education
Construction and Land Acquisition * Investigations

300 U.S. Trust Building * 730 Second Avenue S. * Minneapolis, MN 55402
Phone: (612) 339-0060 ¢ Fax: (612) 339-0038 ¢« www.ratwiklaw.com

A Law Firm Dedicated Speci{ice”y to Your Needs.
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BUDGET

Two-way communication with its community
has long been a top priority for Hopkins Public
Schools, but the need for that communication
rose to the top when the school district fell into
statutory operating debt in November 2005.

The Hopkins School Board set the tone for all
of the communications that would take place
over the next 18 months and into the future.
School board members adopted what they
called a Three Rs plan, focused on restoring
the district’s financial stability, renewing trust,
and refocusing the district on the education of
its students. They publicly announced this plan,
constantly demonstrated how they were
implementing the plan, and reinforced how
their key decision-making reflected their
commitment to the plan.

FEileen Harvala

The school district
is on the path of
being out of
statutory operating
debt by the end of
this fiscal year (June
2007) and restoring a
positive fund balance.
But this story has not
' concluded. On the
contrary, the Hopkins
School Board remains
committed to its Three Rs
' plan and, in addition to
restoring the district’s
financial stability, is focused
on rebuilding trust with the
community, and providing
the community with consistent
and deliberate messages about
the district’s academic excellence.

Amber Schmidt, Senior,
P A . . . .

Hpestone Aea Schoot Hopkins Public Schools faced a lot of difficult
decisions since November 2005, making deep

budget cuts that included closing an
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elementary school, and resulting school
attendance boundary changes. Throughout this
process the school district learned a lot about
communicating with its community.

The top priority when communicating with the
community is to be honest, open and direct.
The community is not only parents and staff,
but non-parents; business, civic, and faith
leaders; legislators; real estate agents; parents
with children not yet in the schools; and
parents who no longer have children in the
schools. Open and honest communication
includes sharing difficulties as well as sharing
information illustrating how the school district
is spending its community’s tax dollars.

Key messages—the most important things that
you want people to know, understand, or do—
need to be customized for each audience.
Those key messages need to be delivered over,
and over, and over again. The rule of thumb is
12 times, 12 different ways, and then do it all
again. It also is important to simplify the
messages. School finances are complicated
under the best of circumstances, and providing
people with bite-sized chunks of
understandable information—talking points—
that they can know, use and repeat is
important.

Before tackling any communications, establish
goals for those efforts. Hopkins articulated its
goals in the Three Rs plan:

® Communicating factual information to
stakeholders

B Increasing awareness among stakeholders

B Involving stakeholders in the decision-making
process

B Maintaining the school district’s reputation
and focusing on existing and future program
qualities



The best tip for communicating is to plan your work, and
work your plan:

B e !n
e

B Develop a comprehensive communications plan
that specifically outlines the purpose of each
communication tool, key messages for that
communication, and how the
messages will be delivered—
by whom, when, and for how
much. Such a plan was key to
keeping the entire Hopkins
. School District focused on
important decision-making

dates for school board
members, including a series of site-based
budget information meetings and district-
level community forums, followed by
another series of meetings and forums
leading up to the resulting boundary changes.
Community members also became interested in regular
communications about upcoming school board
decisions and school board work session discussions.
The communications work plan also helped
administrative staff and school board members manage
the community input gleaned through e-mail and
voicemail, which numbered into the thousands.

Keisha Erickson,
Sr. High,
Pipestone
Area School

B Seize every opportunity to communicate: be honest, be
factual, don’t exaggerate, but don’t hold back. Your
community wants to know what is going on, and if they
don’t get that information from you, they will get it
from somewhere else or will make up the information
themselves.

B Balance your communications with factual information;
however, do not forget the human factors—loss of staff,
loss of long-valued programs and services, closing of a
school, etc.

Hauve someone review your materials to ensure that they contain
heartfelt messages as well as the facts.

¥ Blend your communications plan with a mixture of tools.
Face-to-face meetings, small-group gatherings, and forums
A PowerPoint that can be updated with current information

Printed communications such as newsletters, newspaper
columns, letters to the editor, news releases, and flyers

Electronic communications such as Web sites, e-mail and voice
mail

B Ensure that you have budgeted time and financial
resources for communication efforts.

B Provide opportunities for input, and reflect how that
input is being used by the school board in its decision-
making.

Open agenda portions of school board meetings

Comment cards

Voice mail and e-mail

Meetings, forums and hearings (if school board members are in
attendance be clear about what their role is, and isn’t)

® Determine who will be the district spokespeople; i.e.,
the superintendent, business manager, and/or school
board chair.

Put the most credible people on the front line for
communications.

Prepare the spokespeople for meetings and media interviews.
- Ensure that they speak from the heart as well as the head.

B Respond to rumors or misinformation.

Immediately correct any misinformation that is reported in the
media. If not, this misinformation is sometimes used again.

Have a cadre of residents whom you can call on to respond to
letters to the editor. Have the superintendent or school board
chair respond, if necessary.
- Responding to news articles or letters needs to be given
careful consideration. It is important to pick your battles,
and to decide when it is necessary to refute information.

Ensure that your staff members have the correct information
because they often will be approached while out in the
community.

- Develop a practice of communicating with your staff first.

Consider having a rumor mill section on your Web site where
you immediately correct any misinformation.

® Remind people of your top priority: ensuring that your
students receive the best education possible.

Provide your parents, community and media with information
about the good things going on in your schools and the
accomplishments of your students and staff.

B [f you have problems, own them.

The reality is that communicating about budgets and
school finances never ends. Our stakeholders want to
know how their tax dollars are being used. They want to
know how funding from the state is utilized to educate
children. And, most
importantly, they want
to know how that money
is making an impact on
the lives of students. So the
2007-08 budgets have been
adopted, and it’s time to
begin the budget
communications process
over again.

Fileen Harvala, APR, is divector
of public velations for Hopkins Public
Schools. She can be reached at

aleen_harvala@hopkins.k12.mn.us.

Amber Schmidt, Senior, Pipestone Area School
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Jessica Carstensen, Sr. High,
Pipestone Area School

When I decided to run for Education
Minnesota president last year, I did so with the
intent to create a stronger and more relevant
union for Minnesota’s educators. When I took
office July 1, I'set out to make that vision a
reality by helping educators across the state
gain a greater voice in the education debate in
Minnesota. And as I look forward to the task
ahead, I remain optimistic that public
education can regain its rightful place as
Minnesota’s top priority.

Many of you don’t know me, so allow me to tell
you a bit about myself. I've spent the last 10
years as the president of the Robbinsdale
Federation of Teachers. Before that, I taught at
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Sandburg Middle School in the Robbinsdale
School District. I grew up in the Robbinsdale
schools, and part of the reason I returned was
to give back a little of what I gained as a student
there. I never forgot the impact that my
teachers, coaches and mentors had on my life.

Another profound influence on my life was my
grandfather, Patrick Corcoran, a Minneapolis
labor leader in the 1930s who was murdered for
his organizing activities. The sacrifices he made
instilled in me the values of standing up for your
beliefs and working for the collective good.

My election represents the first change in the
top leadership at Education Minnesota in many



years. It might surprise you to learn that Education
Minnesota is almost a decade old now—the 1998
merger of the Minnesota Federation of Teachers and
the Minnesota Education Association is fading into the
background, and more than half of Education
Minnesota’s current members never belonged to either
of the predecessor organizations.

As we face the challenges of educating an increasingly
diverse population of students in the 21st century, I've
often told our members that we must be receptive to
change. To do so, we must be ever-responsive to the
needs of our students. We must sharpen our focus to
make every classroom in the state a place in which
every student can learn successfully. We must find new
ways to reach students where they are, and then help
them soar beyond even our own high hopes and
expectations.

The question becomes, how can we do this? How can
we ensure that every student in Minnesota has access to
the superb educational opportunities for which
Minnesota is known? As the public policy debate in
Minnesota continues, my belief is that all of us—
educators, school board members, parents, community
leaders—need to take the lead and make our case for
great public schools. We know that quality education
does not come cheap, and that slogans, quick fixes and
gimmicks will not get us where we need to be. But we
have to ask ourselves: Do we have the will and the
courage to tell our policy makers that we have no
choice but to invest in our shared
future? Do we have the will and
courage to hold them
accountable for their decisions
regarding education?

We all have a large stake in the
outcome of this debate. I
firmly believe that, unless we
can find a way to look beyond
the few issues that sometimes
divide us and work together, we
will continue to struggle. We
will see more school program
cuts, bigger classes, more
farewells to colleagues, and
more pressure to do more with
less. In my view, this is simply
unacceptable.

Moreover, if we do not work
together to ensure that every
child in Minnesota can receive a
quality public education in his
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or her own community, then we have failed our
professional mission and our moral obligation.

Certainly, this task will not be easy. In fact, I believe it is
the toughest job we will ever face. But the stakes are too
high for us not to succeed. And I remain optimistic.
The valuable lessons I learned in those Robbinsdale
classrooms years ago stick with me. The influence of my
great teachers, coaches, mentors and my grandfather
drives me. My commitment to give back, to embrace
change and to work for the promise of public
education is unwavering.

I often tell Education Minnesota’s members that being
their president is not about one person standing alone.
It’s about standing side-by-side with every member to
achieve our goals. Likewise, no one education
organization can build and maintain Minnesota’s
educational excellence on its own.

I ask for your help and collective wisdom in enlisting
the support of all Minnesotans to ensure that
Minnesota’s reputation for educational excellence will
stand strong and grow for years to come.

Tom Dooher was elected to a three-year term as Education
Minnesota’s president. He began his duties July 1. Tom is
filling the office previously held by Judy Schaubach, who
retired after 20 years as a state leader for Education
Minnesota and the former Minnesota Education Association.
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